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By Mark Evans and Cecilia Reynolds
Project Coordinators

This resource is designed to provigachers, parents and other educational
stakeholders with a range of ideasdgpractices for teaching and learning about
citizenship within today's global conteXthe ideas and practices were developed and
piloted by practicing teachers and teachdueators in their own school settings.

Educating for Global Citizenship in a Changing Wasltares the results of an
investigation into the teaching of global citizenship and is part of the Canadian
International Development Agency (CIDA the global classroom initiative'.”

The aim of the investigation was, first, to explore current perspectives and practices of
citizenship education aroundetivorld and, second, to suggest some strategies for how
the “best of these” could be integrated iseondary curricula in Canadian schools.

All provinces and territories in Canada hawade some form of citizenship education a
part of their core curriculum for elementa






Guiding Principles UnderpinningOur “Circles of Learning”



Canadian individuals and organizatioptay in responding to issues of global
importance, were introducexd the project evolved.

Because personal and collaborative action and responsidity central to this project,
we agreed to develop a teacher’s resour@asitcome of our learning. Attention to the
application dimension focused our discussionghe connection between research and
practice.

The first phase focused primarily on surveyimgortant literature, clarifying intentions,
and designing exploratory ckE®om strategies. Following this phase, the focus shifted to
chapter sub-groups develaopistrategies, designing and implementing classroom
applications, and finally, reflecting abouethange of challenges associated with
educating for global citizenship.

Over 40 teachers and faculty instructors wawelved in the design and development of
the learning materials. These materialsemeialed in 13 schools with over 1500
students. The culminating produatteacher’s resource handbggkovides a range of
ideas and practices for teaching and leggraibout citizenship within today's global
context. It is intended that this resourcd e helpful for all of those who want to
‘critically’ consider ways in which they mght infuse dimensions of global citizenship
into the curricula of their classes and school-wide programs.

What is Citizenship? What is Citizenship Education?

In the research on citizenship and citizengdpcation, attention has been directed to
development of conceptual frameworks timtise new and expandeinderstandings of
what it means to be a citizen. In CanadamEears (1996), for example, constructed a
framework for analyzing citizenship andizenship education based on a continuum
from elitist to activist His Conceptions of Citizenship model compares themes of
sovereigntygovernmentandcitizen expectationwhile his Conceptions of Citizenship
Education model compar&sowledgevalues andskills, again from these two
perspectives.

In Sears’ framework, citizens are “expecteal] @nabled, to participate in the affairs of
the state,” and the extent of this partitipa is guided by understandings of citizenship
that range from elitist to activ&@he “good citizen” in the eligit conception is one who is
“knowledgeable about mainstream versionsational history as well as the technical
details of how public institutions function...the highest duty of citizenship in this view is
to become as informed as possible about pusdices and, based on this information, to
vote for appropriate representatives at ebectime” (1996, p.7). Té activist conception
assumes significant participation by all citizeifihe good citizen in this conception is
one who participates “actively in commundy national affairs. They have a deep
commitment to democratic values including equal participation of all citizens in
discourse where all voices can be heard@owier is relatively equally distributed”
(1996, p. 8).



Several other frameworks for analyzingjzgnship and citizenship education have
emerged both within and outside of CanddaCanada, Osborne’s (1999) “12 C” model
and Strong-Boag’s (1996) “pluralist” oriextion provide helpful tools for analyzing
conceptions of citizenship and citizenshgueation. Outside of Canada, Avery’s (1997)
“participatory” model, Heater’s (1990¢itizenship cube,’Ichilov’s (1998)
“multidimensional” model, and McLaughlin’s (1992) “minimal/maximal” model are
instructive.

Across these various conceptions ofzatiship, there are four common elements:

1. A sense of membership or identity with some wider community, from the local to
the global.

2. A set of rights and freedoms, sucHragdom of thought or the right to vote.

3. A corresponding set of duties or respongied, such as an obligation to respect
the rights of others or a duty to obey the law.

4. A set of virtues and capacities that daabcitizen to effectively engage in and
reflect upon questions and ammns of civic interest.

These four elements are addressed largebutih the social studies curriculum although
they have been characterized and appredan different ways at different times,
revealing both the contestedture of citizenship andt@enship education and the
changing contexts in which it has been implemented.



ConnectionsCultivating a Culture of Peace in the 21st Cenjuxovide a rich array of
performance-based classroom ideas and activities.

Current instructional initiatives like Case&Zsitical Challenges Across the Curriculum
Seriesand the Library of Parliament’'s Teachdrsstitute on Parliamentary Democracy
also provide helpful ideas for designing and analyzing effective instruction, with the
underlying intent to encourage young Canadito become informed and involved
citizens. Evans and Saxe’s (19%&ndbook on Teaching Social Issuésbb’s (2001)
Tribes: A New Way of Learning Togethand the instructionalork of organizations
like the Citizenship Foundation (UK) ardeav of the many sources emerging in other
parts of the world that offerseful instructional guidance.

Case analysis, public issue researchgmtsj model town councils, peace building
programs, community participation activiigoublic information exhibits, online
international linkages, and youth forums aueets of classroom and school wide practices
being developed to assist young peoplenedrout the principles and practices of
citizenship. A cursory examination (EvataidHundey, 2000) reveals the emergence of a
range of sophisticatddarning strategies.

Across the rich diversity of new learning ségies for citizenship education, six key
dimensions are emphasized:

1. Deepened conceptual understanding
2. Public issues investigatigfrom the local to the global)

3. Capacity building (e.g., skills of ingyirresearch, communication; skills which
are central to the disciplines; skills used by practitioners)

4. Personal and interpersd understanding (e.g., persbreflection and decision-
making; co-operation and collaboration; respect for diversity and multiple
perspectives; local and global mindedness)

5. Provision for community involvementa political participion (new knowledge
shared with the community; communggrvice; working with community
members; participation in the political process)

6. Authenticity (e.g., the practitionergiaronment; sense of purpose and reality;
opportunities for insightmto the work-place)

Impact of Global Developments

Recently, international forces of change have



“We live in an increasingly interdependentnidp where the actions of ordinary citizens
are likely to have an impact on others’ livesaas the globe. In turn, our lives, our jobs,
the food we eat and the development of@mmunities are being influenced by global
developments. It is important that youngpke are informed about the world in which
they live and are provided with the skillseanable them to be active citizens and to
understand how they can shape their ownrégwand make a difference. Education for
living together in an interdependent woiddhot an optional extra, but an essential
foundation”.

Discussions of global citizenghare a critical element of a young person's education.
Roland Case (1997, p. 76) maintains, “tha & developing a glolbgerspective is to
expand and enrich students’ perspectiveshabtheir views of the world are not
ethnocentric, stereotypical or otherwise limitgda narrow or distorted point of view. If
we neglect to nurture a global perspectivalsnts are likely to continue viewing the
world narrowly through the lenses of theirmowmterests, location and culture”. Graham
Pike and David Selby (2000, p. 12) atM/orldmindedness is no longer a luxury but a
necessity for survival in the new mitleium. Encountering diverse viewpoints and
perspectives engenders, togicher understandg of self”.

Forces of change that surround us include:

x Growing awareness of thet@nconnectedness of our eyeay lives with others
throughout the world has prompteddission about the tensions and
contradictions that accompany diversegihances to one’s community, culture,
nation, and now, a global context (Huntington 1996).

x Attention to Canada’s growing culturalveérsity has prompted discussion about
the challenges of fostering a senseitizenship that encourages social cohesion
and is respectful of socidifference (Kymlicka, 1995).

X Recognition of the need to re-examinstbrical understandings concerning First
Nations peoples in Canada and to depaeeper understandings of Indigenous
knowledge within Aboriginal, Inuit anMetis cultures (Reynolds & Griffith
2002).

X Rapid shifts in information technology@ “our immediate access to a wealth of
on-line news sources, government doeuts...” etc. (Alexander & Pal, 1998)
have prompted discussion about uneven access and its implications for civic
participation.

x Expansion and deepening of a globebnomy and the increasing power of
multinationals and transnational conglomerates have prompted concerns about an
emerging democratic deficit and the susthilitg of democratic citizenship as we
currently understand it.



x Proliferation of civil society organizians intent on building and sustaining
democratic communities, distinct fraitme operation of formal governmental
processes, has prompted discussion abewtforms of civic engagement and



x Full-mindedness (anticipate mplexity, recognize stereotypes, suspend judgment

X

when warranted)
Fair-mindedness (empathize with others, overcome bias)

Approaching Problems Globally

Cogan and Kubow’s four year, nine-ivat study (1997) forecasts eight key
characteristics that will be requiredafizens for the 21st century, and provides
guidelines for educational policy-makebased on these characteristics:

1.

2.

7.

8.

Ability to look at and approach problems as a member of a global society.

Ability to work with others in a co@pative way and to take responsibility for
one’s roles (and) duties within society.

Ability to understand, accept, appigel, and tolerate cultural differences.
Capacity to think in a critical and systemic way.
Willingness to resolve conflien a non-violent manner.

Willingness to change one’s (way of Jifend habits (of consumption) to protect
the environment.

Ability to be sensitive towards and to defend human rights.

Willingness to participate politics locally, nationly, and internationally.

Thinking Holistically

Merry Merryfield (1997) suggesthat educating for citizenighwithin the global context
should embrace a holistic approach thatvedletudents and teachers to better understand
themselves and their relationship te global community. Classroom practices,
according to Merryfield, must attend to “teawnand learning globally oriented content

in ways that support diversity and sociatjae in an interconnected world” (p. 12).
Instructional practices shild address holistically:

X
X

Self-knowledge (identity, heritage, privilege).

Cross-cultural experience andlik{listening, coperation, conflict
management).

Perspective consciousness (multiple perspes on a range of local and global
issues).

Values analysis (an -,i.8(yza)4.2e -,i.8 vValue,o beci



Being World-Minded and Child-Centred

Pike and Selby (2000, p. 11) emphasize thiaiking globally involves two strands. The
first strand isvorldmindedness'a commitment to the principle of one world,” in which

the interests of individual naths must be viewed in liglaf the overall needs of the

planet. Education, they reason, “has a tolplay in the development of young citizens
who demonstrate tolerance of, and respeattdeople of other cultures, faiths, and
worldviews, and who have an understandinglobal issues and trends”. The second
strand ichild-centerednesshe idea that children learn best when encouraged to explore
and discover for themselves and when asilrd as individualsith a unique set of

beliefs, experiences, and talents”.

Pike and Selby suggest that citizenship fmm@yinderstood at a variety of levels and
within a variety of contextsecognizing “the plural and palel nature of contemporary
citizenship.” At all levels, and in all contextsertain elements of citizenship need to be
continually considered. These include:

Identity

Nationality

Loyalty and allegiance

Civic virtue

Status

Commonalities and differences
Culture

Perceptions and perspectives
Stereotypes

Conflicting loyaltiesand allegiances
Social action

X X X X X X X X X X X

In terms of classroom practices, Pike and Selby (2000, p. 23) maintain that “a broad-
based and varied program of learning opyaities is necessary, both for meeting the
needs of all students and for helping ebebome a more effective learner in non-
preferred styles. It follows that no single style of teaching should enjoy hegemony in the
global classroom”.

Pike and Selby do indicate, however, thatarphasis on student involvement, whole-
person development, and activity-basedre®y is more congruent with pedagogical
orientations at the transform@n end of the teaching-learning spectrum. They also stress
the critical importance of classroom climate émel need to infuse such values as respect
for rights and freedoms, environmentahsciousness, nonviolence, and social
responsibility into day-to-day classroom real
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http://oxfam.org.uk/coolplanet/teachers/globciti/)

How This Resource Is Organized

Each chapter provides discré¢arning strategies. Chapter themes in the resource
include:

Educating for global citizengtin a changing world: Pspectives and practices
Exploring the dimensionsf global citizenship

Creating an inclusive classroorintate with a global perspective
Examining social justie and our human rights

Investigating issuesf global importance

Connecting moral issués global concerns

Building collaborative partnershipsrfenquiry and engagement in global
citizenship

Getting involved as a global citizen

Infusing perspectives of global @énship through school-wide activities
Assessing student learniagd global citizenship

Resource Info-guide

X X X X X X X

X X X X

These strategies reflect varying perspectaras practices of the authors. Each chapter
provides:

A rationale for the particular thematic focus and instructional approach
Reflections about the learning stigyés application in the classroom

A description of sample learnirggrategies, with attention to

Learning expectations

Steps at a glance

Resources

Suggestions for assessment

< < << X X X
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By Jill Goodreau, Dick Holland, and David Montemurro

It is important to lay the foundations for a solid understanding of global citizenship in the
early lessons of a unit or semester. This involves equipping students with the knowledge,
skills, and attitudes that will help them move forward in their global citizenship studies
and begin applying what they have learned in other parts of their education. By helping
students understand that they are global citizens (whether they know it or not), by
showing them the different dimensions of global citizenship, and by teaching them ways
to see with a global perspective, classrooms can lay the proper foundations for solid
global citizenship education.

Young people need to see that part of the rationale for global citizenship education is that
we are all global citizens just by the very fact of being alive in this century. Through
migration, trade, culture, telecommunication, and even disease, we are connected to
many parts of the earth and its inhabitants. More than being citizens connected to other
citizens, however, we are citizens of the globe,affected like others in distant lands by
media monopolies, weather and pollution patterns, and governing or power structures
such as transnational corporations that influence the lives of millions of people. The first
activity, Strategy 1, introduces some ways that students can begin to understand the new
realities.

A global citizenship curriculum must also help students discover the many dimensions of
global citizenship,the goal of Strategy 2. The reality of seeing citizenship on a global
level involves grasping the many shades of meaning within the concept of global
citizenship. Not even the traditional left-right/conservative-radical spectrums are
sufficient to explain the range of ideas within education for global citizenship. Some see
the global citizen as having a wide range of knowledge on international affairs; others
add that it entails a series of skills such as becoming media-savvy, developing critical
thinking and adopting perspective thinking. Some push for us to move beyond our own
Canadian context and include voices from the South, while others assert that we must
even move beyond an anthropocentric attitude and see issues in light of all living beings
and of the biosphere itself. The rationale for global citizenship can be seen as important
for trade and prosperity, for challenging power structures and the status quo or for
bringing about peace and world survival.

A key to building on these understandings and embarking on a deeper study of global
citizenship is the ability to take a global perspective and Strategy 3 is designed to help
students begin this practice. Key writers in this area have suggested that the ability to
take a global perspective can mean everything from having an ethic of caring and a

futures orientation to possessing a range of skills such as seeing issues from multiple

14



A thread through these three activities is that global citizens,including Canadian youth
».can be empowered actors on the world stage, not just objects to be buffeted by the
waves of change. These activities attempt to lay the groundwork for this conception of
citizenship.

Strategy 1: Connecting to the Global
Reflections on the Strategy Employed

This initial strategy is one that we know must serve an introductory function in bringing
concepts of global citizenship to the classroom and to teachers,possibly for the first
time. The challenge in writing it was to make it energizing and inviting, but still include
an in-depth and valid exposure to what might also serve as a larger introduction to the
field of global citizenship and to the myriad strategies and ideas in this volume.

Strategy 1 was tried in the field in three different classes in inner city high schools

serving largely working-class immigrant communities. A third of the students were
identified as requiring special education supports. In short, we were working with a
diverse demographic, many of whom do not envision themselves as influential agents of
the political process. The intent was to use this strategy as an introductory activity to
engage students in the very notion of citizenship, that is, to see that there is no monolithic
definition, but rather a range of viable options to embrace and so to open a space for
envisioning themselves as agents of change.

We heard many positive comments about our activities: *Effective!Z sInteractive!Z el

wish we could do more of this stufflZ Students enjoyed making a list of their daily
activities and relating these activities back to their partners. They found the visual
elements engaging and fun. Students had to take responsibility for presenting their
partneres activities and presentations led to meaningful discussion regarding the ways in
which they are connected to the world. Good examples were brought up and they learned
from each other. Debriefing questions created debate and could possibly be assigned as
homework responses and/ or adapted to a four corners activity.

In talking to teachers trying the activities, we concluded that the strategy was a success
and that it certainly initiated the achievement of the expectations which were later
reinforced in subsequent strategies and class work. There were some hurdles and some
things we might try differently. Students found it challenging to make the conceptual
links between daily activities and their global connections (e.g., just how is an alarm
clock connected to the world?). They could often make a generic comment on resources,
but tended to be repetitive and/or remain on the surface in their analysis. One of the
teachers found it difficult to complete and debrief the whole activity in one 75-minute
period. This activity provides an introduction to global citizenship and themes, including
shared responsibility, action for change, social justice, interdependence, etc., and it may
be helpful to include an advanced organizer to guide the unit. Another idea may be to
mount a world map on the wall, and with different coloured thread link the global
connections in the categories of labour, environment, politics, etc.

15



Learning Expectations

X Analyze connections between different parts of Canada, and between Canada and
other countries (e.g., migration patterns, cultural activities, foreign ownership,
trade).

x Encourage an understanding of global interdependence and Canadass
responsibilities as a member of the global village.

x Demonstrate an understanding of citizenship within a global context.

x Demonstrate an ability to collaborate effectively when participating in group
enquiries and community activities.

You Will Need
X Flip chart paper
X Marker
x Tape

Steps at a Glance

Step 1: *A Day in My LifeZ

(Student Journal)

Students are asked to keep a journal of all their activities for a day. Have them title the
journal entry «A Day in My Life.Z Their list should include everything from brushing
their teeth to using the Internet to chatting with friends to eating at a local fast food
restaurant. This journal will be used the next day for Step 2.

Step 2: Connections with the Global World

(Class activity: 25 minutes)
X

16



Y Do you think we play a role in global issues or are we simply students who do not
affect global processes?

Y Is it our responsibility is to take action or are we part of the global system without
choice?

Step 3: Village *Mind MapZ
(Class activity: 15 minutes)

x Have students write the word evillageZ in the centre of a piece of paper. Have
students close their eyes and picture a village. Around the word svillageZ they
will write down some words or draw pictures that come to their head when they
think of a village.

X On the board give each student an opportunity to share one thing they wrote.

Step 4: Our Global Village
(Class activity: 15 minutes)
x Ask the class: Do you think we live in a global village? Why or why not?

x Create a class note on why we live in a global village. Ask for input from the
class. Note will include ideas of: communications, trade, common culture,
environment, travel, etc.

Debriefing questions:

If we live in a global village should we care about the people in our village?
Should a goal be to ensure that our global village is healthy for ourselves, our
children, and everyone else in the world?

< < X

x For homework have students respond to the following in paragraph form: What
are some things we can do in our own life to make sure that we are keeping our
village safe and healthy for everyone? Be sure to include at least four concrete
things.

Suggestions for Assessment
x Check homework for detail and demonstrated effort.
x Mark will be 0, 3, or 5.
x For partner activities give studentsexrcellent, satisfactorgr needs
improvement.
x Base mark on their ability to listen to their partner and to think critically about the
connections to the global world.

Strategy 2: Taking a Global Perspective (Whates in Your Coffee?)
Reflections on the Strategy Applied

This was an exciting strategy to construct,it seemed that there were so many different
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directions that could be taken by a class after the introductory Strategy 1. The biggest
challenge was to locate authentic resources with voices from the South that were at the
same time age and reading level appropriate. Yet for us this was key. Too often global
citizenship work is done without the authentic voices of the smajority world.Z

This strategy was applied in the field in four different classes in inner city high schools
serving largely working-class immigrant communities. Many students are identified as
requiring special education supports,a diverse population who often do not see
themselves as epolitical.Z In these instances the strategy was used as a unit culminating
activity AND as a research stage working toward the course culminating activity. The
intent was to engage students in the very notion of citizenship,that is, to see that there is
no monolithic definition, but rather a range of viable options to embrace and so to open a
space for envisioning themselves as agents of change.

The teachers and students gave excellent feedback on this strategy. They commented
upon how eit got down to real lifeZ and sfinally [give us] a chance to use the Internet for
something worthwhile.Z Yet the research requirements were fairly complex, with a range
of expectations, and therefore different teachers had different views. The achievement of
certain expectations seemed to be more reliant on individual student contributions to
whole-class learning and so contingent upon the quality of their performances. All in all,
the activity provided an excellent opportunity to attain all expectations stated.

The challenges seemed the same ones voiced by the writers. Concerns were raised around
the consistent and reliable access to computers and the recommended web links. Students
with literacy and/or ESL needs found it challenging to locate appropriate resources. A
number of students required one-one-one assistance navigating and browsing for desired
information. This was balanced, however, by the fact that the authentic use of the Internet
in this case provided access to information that would be very difficult to find in alternate
formats and could be compensated for by having printed versions of the material, if
necessary.

Learning Expectations
x Introduce the concept of global perspective and ways in which a global
perspective might be enhanced.

X Raise awareness of a range of issues of international significance (e.g., health and
nutrition, food, human rights, environmental quality) and identify information
from different types of sources that would be helpful in encouraging a global
perspective.

X Investigate and analyze a contemporary global issue (e.g., coffee) and consider
different perspectives and types of participation and involvement as a global
citizen.

You Will Need
x Sufficient copies of handouts

18



X Internet access

Steps at a Glance
Step 1: Guess the Country
This step introduces the concept of perspective by using sets of clues to determine which
country is being talked about.
X Students receive a set of 7 clues and are asked to determine what country is being
discussed.
x Half the class will have Country A and the other half Country B. They are both
talking about India but list A discusses clues that reflect aspects linked to Western
nations and list B reflects aspects linked to non-Western states.

19



Step 2: Information about Issues

This step provides a transition to using perspective to examine a particular issue by
providing students with a number of examples of the different sources of information for
global issues.

x Give a blank copy of the sInformation about IssuesZ chart to each pair of students

X Have the students work in pairs to fil column one and then share ideas as a
class on an overhead copy. Repeat for column two.

X Have pairs then fill in as many examples for the third column as possible and
discuss as a whole class. A sample chart is reproduced below the blank chart.

Information About Issues
(Blank Chart)

Global Issue Examples In Our Lives Sources Of Information

20



Information about Issues

(Sample Chart)

Global Issue

Example in Our Lives

Sources of Information

Food

Bananas

€ workers and labour unions

Coffee € scientists in developing countries
€ stories of families in those countries
€ newspapers and media in that country or
from the South
€ Internet sites based in the South
€ economists who study globalization
€ a range of alternate sources from our own
Canadian media
environment acid rain
oil spills
fossil fuels Gasoline
heating fuel
Health HIV/AIDS

plague viruses
West Nile virus

Sweatshop clothing

Jeans
Sneakers

media control

Hollywood movies
television shows
newspapers and news
networks
magazines

GMO

Canola

Step 3: Investigating Coffee

In this exercise six small groups of students use source material to investigate a different

aspect of coffee production and consumption as a global issue.

X The teacheres introduction sets the context for the investigation by looking at one

of the global issues involved in coffee production and consumption and at one of
the ways that that issue intersects in our lives. The chart sInformation About the
IssuesZ explains the research approach. Group members can take on roles to share

the work

In small groups students brainstorm possible answers to help fill in the blanks in

the chart below. Include more than one example if possible,especially for the

third column.

the class.
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Sharing

X After the research, each group will choose one person to be part of a panel discussion
moderated by the teacher. Each student will report on their central question and a
whole class discussion will follow.

Strategy 3: Images of a Global Citizen (Building a Definition)
Reflections on the Strategy Applied

Very careful thinking went into the creation of this complex strategy. There was a risk,

on the one hand, that it would be too complicated to execute,the two axis scheme could

be hard to communicate and the terms of reference could be ambiguous. On the other
hand, we thought that the visual beginning to the strategy (appealing to different learning
styles) would help students understand the material. The complexity of the strategy also
served to help students understand the interaction of task and process that is a central part
of global citizenship education.

This strategy was tried in two very different contexts. One was the diverse working-class
school mentioned above in our description of Learning Strategies 1 and 2. In this context,
it was used as a unit review activity to revisit the notion of global citizenship in its

various forms. It was also tried during a province-wide conference presentation in which
this document was presented as a work-in-progress. Feedback was invited after having
the participants experience sections of the strategy. The intent was to construct classroom
activities that engaged students in the very notion of citizenship,that is, to see that there

is no monolithic definition, but rather a range of viable options to embrace and so to open
a space for students to envision themselves as agents of change.

Students enjoyed this strategy very much, commenting that <the images really make it
easier to get the pointZ and el think that double axis idea is great.Z Workshop participants
also reacted favourably. *This would definitely work in my classZ one teacher said and
another commented that it was *both interactive and personally empowering for the
learner.Z Teachers felt that the students had met the core expectations, particularly with
regards to developing a range of definitions of eglobal citizenshipZ and how various

types of action are to be valued in their own right. One class expressed confusion over
the intended ideas behind the images and the contrasts with their own created definitions.
Significant discussion was required to clarify the terms used on the axes, but the point
was emphasized that it was the process of the deciding that was the generative aspect of
the activity, not placing the strips in the erightZ spot,emphasizing that it is the

discussion about the definition of spositiveZ and snegative,Z sineffectiveZ and eeffectiveZ
that is the goal of the exercise.

Thinking of the strategy in isolation from other parts of the curriculum is certainly very
different from using it as part of a larger unit of study. Teachers felt that all three
strategies would a great ¢jumping offe point for other classroom work. Strategy 3 could
also be extended to be more in-depth. After the «Images of Global CitizenshipZ exercise,
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a research activity might be assigned to learn about examples of the range of citizen
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Action Slips of Global Citizenship

Voting in an election

Buying goods made outsidessmart shoppingZ ... e.g.

of North America

Buying fair trade coffee

Participating in a public
protest

Donating to an international
relief agency

Write a letter to a politician,
newspaper or international
agency

Visit a country outside of
North America

Create a social justice, pead
or environmental club in
school

eéVolunteer in a local
community agency e.g.
Foodbank

Plan to study global
development at post-
secondary level

Join a political party

Attend a conference, film o
lecture about world
indigenous issues.

Get your family to recycle
and/or compost more
completely

Join the military cadets

Engage in non-violent ciyi
disobedience e.g. A esit-inZ

Sponsor a child in another
country

Submit poetry to the
local/school newspaper that
challenges consumer habits

Try to produce no etrashZ fo
a whole day. Get friends to
join you.

Get a subscription to a
magazine that focuses on
global events. Share it with
your family.

Aim to be kind and just to
every single person you
encounter.

Find a quiet space in
wilderness and listen to
nature.

Steps at a Glance

The intent of this strategy is to expose students to different definitions of global
citizenship and the actions global citizens take. As they work through the exercises,
students will realize that global citizenship means different things to different people.
With this knowledge they will reflect back on the first activity in Learning Strategy 1 (*A
Day in My LifeZ), reworking one aspect of their life based on their new understanding of
global citizenship. The will record their efforts at personal change Acaon Report.

Step 1: Building a Definition

X
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Y What aspect of a global citizen is communicated in each image? How do these
images compare/contrast with their own images/terms?

x Still within the existing pairs, create a working definition of global citizenship.
Post the various definitions around the room. Discuss patterns. Could the class
arrive at one all-encompassing definition of global citizenship? The Oxfam
definition of the Global Citizen is helpful here
(www.oxfam.org.uk/coolplanet/teachers/ globciti/globciti.htm)

Step 2: The Axis of Global Citizenship
x Provide pairs of students with 15-20 action slips of global citizenship (one item
per action slip) placed within an envelope (see hand-out Action Slips of Global
CitizenshipZ to get ideas).

X Students are to place each slip on an axis contrasting positive/negative impacts
and more/less effective actions for creating a more just world. Example:

27



x Debriefing

Y Did all groups agree on the placement of the statements?

Y Is there one definition of global citizenship and the actions global citizens can
take?

Y What is meant by the term seffectiveZ?

Y Which statements and actions did you agree with most/least? Explain.

Y Have any of you taken part in any of these actions? Do you feel you made a
difference?

Assessment (The Action Report)

X Students go back to the first activity in Strategy 1 and select one aspect in their
life that they would like to take action on. They individually need to determine
which definition of global citizenship they agree with most and what type of
actions they feel are the most effective to bring about a more just world.

X Having selected the areal/issue they wish to address, each student will complete an
Action Report that:

a) Defines what being an active global citizen means to them.

b) Explains why they selected this particular issue to address. What compels them to
react?

c) Creates a *Continuum of ActionZ with a minimum range of five distinct actions
(use experience from Step 2) to address their specific issue (from more passive to
more radical).

d) Selects one action from the created continuum and performs it (e.g. Learn more
about the issue). Summarize the experience of taking a step forward to change.

x Debrief

Invite students to share their experiences and/or anonymously select examples from
the submittediction ReportsDiscuss the value of seeing small actions as part of a
larger process, underscoring the notion that active global citizenship is a dynamic
process of reflection and action.
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By Penny Ballagh and Karen Sheppard
(Field Collaborators: Dave Brinton, John Kirk, Carolyn Brow, and Deborah Yuen)

In this chapter we provide a rationale and three strategies for classroom teachers to create a
learning environment that builds inclusiveness and community as requisite skill sets for global
citizenship education. Helping students to develop the abilities and attitudes necessary for
empathetic participation in an interdependent world is a core foundation in this context (Moore,

1992
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the goals of this professional development opportunity was to enhance teacherse repertoire of
teaching-learning strategies so they could more actively engage their diverse sets of learners. The
teacher candidates completed one of their practicum experiences with Tribes-trained associate
teachers, and several of the teaching partners used the strategies featured in this chapter with
great success. Several reported a significant enhancement of class stones, based on an increased
willingness of students to ¢listen to and haggpect for the stories of their peerss.

The strategies that were selected are co-operative ones that foster a per]TJ 18.0541pkuhifat rcom sc
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personalized their understanding of the agreements, as Figure 3.1 illustrates. An adaptation
suggested by one teacher was to spread the sharing of names over three periods (approximately
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Step 5
X As an extension, students could explore the origins of the names of other family members
and add these to the class map. A further idea would be to research the history of
surnames and add these to the map.

Step 6
x Ask the following suggested post-activity reflection questions. This sprocessingZ is a
critical piece of the learning experience, since we know that for most students, this is the
stage in which new learning is realized and retained.
Y What similarities did you notice about how peopless names were selected?
Y How did you feel when you learned how your name was selected for you?
Y What similarities did you notice about the meanings of peopless names?
Y How did you feel when you learned the meaning of your name?
Y Why is it important to know how you got your name?
Y What did this activity do for our class?
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comfortable sharing with the class. Again, it is recommended that you as the teacher first
model this, to set a positive tone while providing a concrete example. If you so choose,
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Figure 3.3: Every's and Only's

Notes
1. Adapted from: Gibbs (2000, p. 276) and Pike & Selby (1991, p. 140).

2. Adapted from: Bennett, Rolheiser-Bennett, & Stevahn (1991, p. 67) &. Pike & Selby (1991,
p. 131).
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By Terezia Zoric, David Ast, Heather Lang, Maria Vamvalis,
Maria Weber, and Moira Wong

When we seek to infuse global citizenship into our teaching we invariably encounter rich
opportunities to explore issues of social (in)justice in both local and global contexts.
Indeed, when students are provided with the tools to analyze the social impacts of
globalization,including, for example, the intensification of economic

interconnectedness, the increased migration of peoples, and the revolution in the use of
information technology,they often discover that both the human relationships upon
which these changes are dependent and the patterns they reinforce are highly unequal
(Klein, 2000). Yet many teachers remain hesitant to teach students how to challenge
inequities because they lack either knowledge or confidence about swhat to do nextZ
once such problematic conclusions are articulated.

When asked to identify barriers they face integrating equity and human rights issues into
their daily curriculum, teachers frequently cite a lack of confidence and support (Bell, et
al, 1997; Evans, 2003:36). They fear they will be criticized by school and school board
authorities for lacking balance if they encourage students to acknowledge that significant
degrees of social, economic, and political inequality actually do exist both in their own
communities and internationally. For a variety@disons, beginning and newer teachers,

in particular, often identify uncertainty about how to defend as responsible the posing of
controversial issues from social justice perspectives. For example, adding to an already
well-documented body of research on the fear and resistance of many teachers to equity
education, Wane (2003) notes that student teachers often eperceive anti-racist approaches
as risky, as something volatile, to be avoided all together.Z In our experience as equity-
minded educators, an important strategy for surmounting these barriers is the thoughtful
combination of human rights-focused teaching with an explicit emphasis on the
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Since human rights have not been enforced «equallyZ or +justlyZ around the world,
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of memories in the acculturation process of new Canadirploring the themes of the

novel supported the human rights enquiry because the book helps students to understand
the global reality that very young people often are drawn into conflict. Students learn that
young people [in this case in the middle East] experience daily threats to their basic
needs, shelter, security, freedom to associate, esteem, and the right to make decisions for
themselves and their loved ones. In short, the book asks students to empathize with
children who are victims of war.

Fairly basic and somewhat predictable technical challenges arose for both teachers during
the implementation of this strategy. In the larger school, for example, it was difficult to
schedule a computer lab for the class to use at a convenient time. And at the smaller
school, one of the web sites selected for study was unavailable when the students were
attempting to visit it. However, there were also some other significant and unanticipated
technical difficulties, such as the following:
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protection that they experience in regard to their rights. | knew that the lessons
were successful when their geography teacher told me about an encounter she
shared in her class with these same students while they were watching a film
about political protest. She informed me that the students were making clear
connections between what they were seeing on film and their understanding of
human rights. They were able to name human rights violations with precision and
clarity following these lessons.

In the larger school, the success of the activities spurred a number of further development
activities/extensions that also served to enrich broader school life. For example, students
were asked to study the posters that the UDHR (illustrated version) posted in order to
understand the relationship between the metaphorical/ symbolic graphic illustration with
the human right being depicted. Students were instructed to evaluate the graphics
provided on the UN web site with only one criterion,how comprehensible are the

symbols/ metaphors to an international community of web users? Students then chose one
right from the UDHR to illustrate themselves with graphic representations that they
thought would be universally recognized. Their finished posters were displayed in a
prominent spot for the school community.

While the field applications of the strategy were successful overall, ites not yet clear
whether the sequencing of the activities is ideal. In particular, although the strategy
includes a *Taking the Human Rights Temperature of Our SchoolZ activity, students
seem to need more support than is offered to draw parallels and see relationships. The
studentse ability to transfer the Universal Deateon of Human Rights and the UN
Convention of Childrenes Rights and make links with their own immediate school
environment would likely benefit from reworking and re-emphasis. Perhaps it would be
better to rearrange activity phasestart with the immediate community.

Both teachers were very thoughtful about what might make this strategy work even better
and offered some theoretical and practical cautions/suggestions for others who would
choose to use this or a similar strategy:

1.[Next time], | would try to really set the context for discussing and exploring
human rights in a powerful way. Perhaps this could be achieved by showing a film
that explores situations where human rights are not being protected, or by focusing
more on their lived experience and sense of personal empowerment and connecting
this to the issue of rights. | like how the activity at the end (*Taking the Human
Rights Temperature of Your SchoolZ) explored this dimension; perhaps a modified
version of this could be used at the beginning to help set the context more clearly
for students.

2.Students comprehend and internalize more of the objective concepts if they are
actively asked to create a product that shows their understanding. Their UDHR
posters, the graphic charts they generated after completing the Taking the Human
Rights Temperature of Your School survey, the provided organizers for recording
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United Nations Special Session on Children Home Page: A World Fit For us
Y http://www.bbc.co.uk/worldservice/people/features/childrensrights/worldnewsround/inde
x.shtml
A World For ChildrenZ Children Report on ChildrenZ

Y http://www.un.org/Pubs/CyberSchoolBus/cur.html
United Nations Cyber School Bus: Curriculum
Y http://www0.un.org/cyberschoolbus/humanrights/index.asp
Y Human Rights in Action: Interactive Version of the UNDHR
Y http://cbc.ca/news/indepth/targetterrorism/people/
Y «Around the World: How Life Has ChangedZ
Y http://www0.un.org/cyberschoolbus/humanrights/resources/plain.asp
Y Plain language version of the UDHR
Y http://www0.un.org/cyberschoolbus/humanrights/resources/child.asp
Y Declaration of the Rights of the Child
Y http://wwwO0.un.org/cyberschoolbus/humanrights/resources/plainchild.asp
Y Plain Language Declaration of the Rights of the Child

Steps at a Glance
Part A: What Makes Up Human Rights?
Step 1
X Model a chart for students regarding what they think Canadaes attitudes are on human
rights.

X Guide students with basic 5W questions.

Step 2
x Begin and record a discussion on the relatignbbtween quality of life and
human rights.

Step 3
x Explain the term shuman rightsZ by using the Information Sheet, reproduced
below.

Human Rights
(Information Sheet)

Q. What are human rights?
A. Human rights are the rights a person has simply because he or she is a human being.
X All persons hold human rights equally, universally, and forever.
X Human rights are inalienable: you cannot lose those rights any more than you can
stop being human.
X Human rights are indivisible: you cannot be denied a right because it is ¢less
importantZ or snon- essentialZ.
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X Human rights are interdependent: all human rights are part of a complementary
framework. For example, your ability to participate in your government is directly
affected by your right to express yourself, to get an education, and even obtain the
necessities of life.

Another definition for human rights ithose basic standards without which people

cannot live in dignity. To violate someonees human rights is to treat that person as
though she or he were not a human being. To advocate human rights is to demand that
the human dignity of all people be respected.

In claiming these human rights, everyone also accepts the responsibility not to infringe on
the rights of others and to support those whose rights are abused or denied.

Human Rights as Inspiration and Empowerment

Human rights are both inspirational and practical. Human rights principles hold up the
vision of a free, just, and peaceful world, and set minimum standards for how individuals
and institutions everywhere should treat people. Human rights also empower people with
a framework for action when those minimum standards are not met, for people still have
human rights even if the laws or those in power do not recognize or protect them.

We experience our human rights everyday in Canada when we worship according to our
beliefs, or choose not to worship at all; when we debate and criticize government

policies; when we join a trade union; when we travel to other parts of the country or
overseas. Although we usually take these actions for granted, people both here and in
other countries do not enjoy all these liberties equally. Human rights violations occur
everyday in this country when a parent abuses a child, when a family is homeless, when a
person steals from another.

Universal Declaration of Human Rights

Rights for all members of the human family were first articulated in the United Nationse
Universal Declaration of Human Rights (UDHR). Following the horrific experiences of

the Holocaust and World War I, and amid the grinding poverty of much of the worldes
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applied this customary law equally. Socialist and communist countries of Eastern Europe,
Latin America, and Asia have emphasized social welfare rights, such as education, jobs,
and health care, but have often limited the political rights of their citizens.

In many countries of North America and Western Europe, governments have focused on
political and civil rights and have advocated strongly against regimes or governments in
other countries that torture, deny religious freedom, or persecute minorities. On the other
hand, human rights issues such as unequal access to health care or legal assistance,
homelessness, environmental pollution, child poverty, racism, barriers to workplaces,
lack of affordable housing, hunger (food banks), and social and economic concerns that
affect groups in our society such as some of Canadass First Nations remain ineffectively
addressed problems. At times, it must seem that some governments care more for the
state of human rights in other countries than their own.
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What Are Human Rights?
(Activity Sheet)

Make up questions using the information provided in class.

Ask a partner for his or her answers.

X What
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Part B:What Do Children Want and NeedTheir Lives?
Step 1:
X In the computer lab, distribute *What Do Children Want and Need in Their
Lives?e (Activity Sheet).

X Instruct students to go teww.unicef.org/voy/learning/whole/wh1a.htra
complete the activity *The Whole Picture: Whates Missing?Z

X After they complete this chart, ask if they can see any aspects of humanhaghts
they forgot to include in their definition of human rights (Part A). What is
missing? Invite them to add these aspects to their organizer *What Are Human
Rights.Z

What Do Children Want and Need in their Lives?
(Activity Sheet)
To complete the organizer below, you will need to go to the web site «The Whole
Picture: Whates Missingfwww.unicef.org/voy/learning/whole/whia.html

In what What are the children | sWhat Is Missing?Z- What aspect of human rights seems to be

country was | doing? missing in these childrene s lives?
this photo | Write a short General Human Right Specific Example
taken? description.
1. Thailand Health care Vaccinations- shots against
sickness
2. Education
3. Chad
4, A young with a

baby smiles because

5. Health care
Nutrition

6. Bosnia A little girl stands
beside a soldieres rifle.
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Step 2
x Ask them to verify the definition that they have completed for human rights (Part
A) for any element that they overlooked. These may include vaccinations,
landmine education, access to energy, nutrition, peace, gender equity.

Step 3
X Guide students to focus on the issues presented in the pictures of the web site as
specific examples of human rights that all people should have: health, safety,
education, etc.

Part C: What Rights Should Children Have?
Step 1
x Group students into nine groups to correspond to the number of pages of cartoons
listed at the web site. Direct students to web site:
http://www.unicef.org/crcartoonsind have students click on «Cartoons List,Z a
button in the left margin.

Step 2
x Focus student groups on the question: What rights should children have?

Step 3
X Instruct the groups to compile and record the childrenes rights illustrated while
they view the site, noting in particular the relevance of the illustrations/animation
images to their understanding of the Childrenes Rights article, their own
experiences, and to the lives of children from other local, national, and
international communities.

Part D: What Kind of World Is Fit for Us?
Step 1
x Direct students to the website or distribute copies of «A World Fit for UsZ (from
the web site)http://www.unicef.org/specialsession/documentation/childrens-
statement.htm

Step 2:
X Instruct students to complete *My Community NeedsZ (Activity Sheet),
reproduced on the following page.
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My Community Needs
(Activity Sheet)
Work in groups and record your answers to the following questions:

What human rights issues/ problems do the children in your country of origin
face?

What human rights issues/ problems do the children in your community in Canada
face?

What do you and your peers need for all human/ childrenes rights to be
satisfactorily met?

What does your community need to immediately solve local human/ childrenes
rights issues for you and your peers?
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Step 3
x Refer students to the following web sites:
www.unicef.org/voy/misc/chforum.htmi
www.unicef.org/voy/en/meeting/gir/girhome.html
www.unicef.org/idpuzzle/index.html
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Taking the Human Rights Temperature of Your School
(Activity Sheet)

1. Is your current school environment periodically assessed with the help of staff,
students, parents, and community members?

Are people knowledgeable about equity (fair treatment) and human rights issues”

Does the curriculum recognize and affirm the life experience of all students, regardless
of gender, place of origin, religion, ethnicity and race, cultural and linguistic
background, social and economic status, sexual orientation, age and ability/disabjlity?

Is there graffiti in your school that puts people down,e.g., that is sexist, racist,
religiously 2mroi

2. Is information on human rights readily available?

3. Is your school culture welcoming and supportive of diversity?
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*This material helped me bring to light some of the discrepancies in Canada's policies
and gave the students an opportunity to express concerns, often relating to their own

experiences.Z Furthermore, the focus on teaching cit